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Module 1 Overview 

Content Area:                       Math                    

Unit Title:                                 Module 1 - Numbers to 10                               

Target Course/Grade Level:  Kindergarten 

Unit Summary:  

To start the year, the Kindergarteners practice the count sequence and start to develop 

understanding of cardinality and one-to-one correspondence.  This unit focuses on children 

organizing objects in lines to count effectively. More difficult arrangements will be addressed 

in subsequent units. 

Unit Rationale:  

Counting is started early and practiced often throughout the year because becoming fluent in 

the counting sequence enables students to focus on pairings involved when counting objects.  

Student Learning Objectives 

Students will: 

● In Topics A and B, classification activities allow students to analyze and observe 

their world and articulate their observations. Reasoning and dialogue begin 

immediately. As Topic B closes, students recognize cardinalities as yet one more lens 

for classification. 

● In Topics C, D, E, and F, students order, count, and write up to ten objects to answer 

“how many?” questions from linear, to array, to circular, and finally to scattered 

configurations wherein they must devise a path through the objects as they 

count. Students use their understanding of numbers and matching numbers with 

objects to answer “how many?” questions about a variety of objects, pictures, and 

Drawings. 

● In Topics G and H, students use their understanding of relationships between 

numbers and know that each successive number name refers to a quantity that is 

one greater and that the number before is one less. They learn that the last number 

said tells the number of objects counted. 

● Very basic expressions and equations are introduced early in order to endure students’ 

familiarity with numbers throughout the entire year. 

● Daily Fluency activities with concentration and emphasis on counting are integrated 

throughout the concept development. 
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Related Content 

ELA: 

NJSLSA.R4. Interpret words and phrases as they are used in a text, including determining 

technical, connotative, and figurative meanings, and analyze how specific word choices shape 

meaning or tone. (Students are working to make the connection between the verbal number 

names and quantities.) 

RI.K.4. With prompting and support, ask and answer questions about unknown words in a text. 

NJSLA.SL1. Prepare for and participate effectively in a range of conversations and 

collaborations with diverse partners, building on others’ ideas and expressing their own clearly 

and persuasively. 

NJSLA.SL2. Integrate and evaluate information presented in diverse media and formats, 

including visually, quantitatively, and orally. 

SL.K.3 Ask and answer questions in order to see help, get information, or clarify something 

that is not understood. 

L.K.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases 

based on kindergarten reading and content. 

Career Readiness, Life Literacies and Key Skills: 

9.4.2.CT.3: Use a variety of types of thinking to solve problems (e.g., inductive, deductive). 

9.4.2.DC.3: Explain how to be safe online and follow safe practices when using the internet 

(e.g., 8.1.2.NI.3, 8.1.2.NI.4). (Applies when using iReady or another online program.) 

Computer Science and Design Thinking: 

8.1.2.CS.1: Select and operate computing devices that perform a variety of tasks accurately 

and quickly based on user needs and preferences. 

8.1.2.AP.4: Break down a task into a sequence of steps. 

WIDA ELD Standards (ELLs): 

ELD-MA.K.Inform.Interpretive – Interpret mathematical informational texts (with prompting 

and support) by identifying concept or object, and/or describing quantities and attributes. 

ELD-MA.K.Inform.Expressive – Construct mathematical informational texts (with prompting 

and support) that define or classify concept or entity, describe a context or entity, and/or 

compare/contrast concepts or entities.  
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Code #                               New Jersey Student Learning Standards 

K.CC.3 Write numbers from 0 to 20. Represent a number of objects with a written 

numeral 0–20 (with 0 representing a count of no objects). 

K.CC.4a When counting objects, say the number names in the standard order, pairing 

each object with one and only one number name and each number name with 

one and only one object. 

K.CC.4b Understand that the last number name said tells the number of objects 

counted.  The number of objects is the same regardless of their arrangement 

or the order in which they were counted. 

K.CC.4c Understand that each successive number name refers to a quantity that 

is one larger. 

Unit Essential Questions 

How do we count? 

Unit Enduring Understandings 

Numbers have names and we use them to 

count. 

Unit Learning Targets 

Students will… 

·         Count objects to 20 by ones. 

·         Count small groups to 10 accurately to develop one-to-one correspondence 

Evidence of Learning 

Formative Assessments 

• iReady Learning Path assessments 

• Teacher-created, standards-based assessments 

• Eureka Math series assessments (e.g. Exit Ticket) 

 

Summative Assessments 

• Benchmark assessments (vendor provided) 

• Alternative assessments: iReady 

• Teacher-created standards-based assessments 
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UDL Lesson Plans and Pacing Guide 

Lesson 

Before the start of a new math learning 

activity or unit, brainstorm different ways 

that you can represent information to make 

math learning goals comprehensible to 

learners with a wide range of learning needs. 

Timeframe 

Module 1 Lessons 1-37 (Great Minds, 

Eureka Math series) 

  

37 days 

 

Unit Assessment 2 days 

iReady Learning Path assignments and/or 

Benchmark Assessment 

 

1 day per week during unit 

Teacher Notes:  

Teachers may use the iReady toolbox for teaching resources.   

 

 

 

Core Instructional and Supplemental Materials (leveled as appropriate): 

• New Jersey Student Learning Standards - Math  

• Great Minds, Eureka Math series 

• iReady Learning Path (leveled) 

• UDL Framework (https://udlguidelines.cast.org/) 

• iReady Toolbox 

 

  

 

 

 

 

 

 

 

https://www.state.nj.us/education/cccs/2016/math/k.pdf
https://udlguidelines.cast.org/
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 Module 2 Overview 

Content Area:                       Math                       

Unit Title:                              Module 2: Two Dimensional & Three-Dimensional Shapes                               

Target Course/Grade Level:  Kindergarten 

Unit Summary:  

In this unit, students develop skills of classifying two-and three-dimensional shapes. 

Unit Rationale:  

Students learn to identify and describe squares, circles, triangles, rectangles, hexagons, cubes, 

cones, cylinders and spheres. During this module students also practice their fluency with 

numbers to 10.  

Student Learning Objectives 

Students will: 

·        Identify and describe shapes (squares, circles, triangles, rectangles, hexagons, cubes, cones, 

cylinders, and spheres) 

·         Describe objects in the environment using names of shapes 

·         Describe the relative positions of objects by using terms such as above, below, beside, in 

front of, behind, and next to. 

·         Correctly name shapes regardless of their orientations or overall size. 

·         Analyze, compare, create and compose shapes. 

·         Model shapes in the world by building shapes from components. 
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Related Content 

Students will look closely to discern a pattern of structure and have the ability to abstract a 

given situation. 

 

ELA: 

NJSLSA.R4. Interpret words and phrases as they are used in a text, including determining 

technical, connotative, and figurative meanings, and analyze how specific word choices shape 

meaning or tone. 

 

SL.K.3. Ask and answer questions in order to seek help, get information, or clarify something 

that is not understood. 

 

SL.K.6. Speak audibly and express thoughts, feelings, and ideas clearly. 

 

Career Readiness, Life Literacies, & Key Skills: 

9.4.2.CT.2: Identify possible approaches and resources to execute a plan (e.g., 1.2.2.CR1b, 

8.2.2.ED.3). 

9.4.2.CT.3: Use a variety of types of thinking to solve problems (e.g., inductive, deductive). 

9.4.2.DC.3: Explain how to be safe online and follow safe practices when using the internet 

(e.g., 8.1.2.NI.3, 8.1.2.NI.4). (Applies when using iReady or another online program.) 

 

Computer Science and Design Thinking 

8.1.2.CS.1: Select and operate computing devices that perform a variety of tasks accurately 

and quickly based on user needs and preferences. 

8.2.2.NT.1: Model and explain how a product works after taking it apart, identifying the 

relationship of each part, and putting it back together. 

 

WIDA ELD Standards (ELLs): 

ELD-MA.K.Inform.Interpretive – Interpret mathematical informational texts (with prompting 

and support) by identifying concept or object, and/or describing quantities and attributes. 

ELD-MA.K.Inform.Expressive – Construct mathematical informational texts (with prompting 

and support) that define or classify concept or entity, describe a context or entity, and/or 

compare/contrast concepts or entities. 

 

Code #                               New Jersey Student Learning Standards 
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K.G.1  Describe objects in the environment using names of shapes, and describe the 

relative positions of these objects using terms such as above, below, beside, in 

front of, behind, and next to. 

K.G.2 

  

Correctly names shapes regardless of their orientations or overall size. 

K.G.3 Identify shapes as two dimensional (lying in a plan, “flat”) or three 

dimensional (“solid”). 

K.G.4 Analyze and compare two- and three- dimensional shapes, in different sizes 

and orientations, using informal language to describe their similarities, 

differences, parts (e.g. Number of sides and vertices/corners) and other 

attributes (e.g. having sides of equal length)  

K.MD.3 Classify objects into given categories; count the numbers of objects in each 

category and sort the categories by count. 

Unit Essential Questions 

 

How can shapes be described? 

How can shapes be created using concrete 

materials? 

Unit Enduring Understandings 

 

Objects have a shape with a specific name 

Objects can be described by attributes 

Objects can be created by using various 

concrete materials. 

Unit Learning Targets 

Students will… 

 

Identify shapes by their formal name. 

Use prepositions to describe the location of objects. 

Compose shapes from components. 
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Evidence of Learning 

Summative Assessment:  

·         Benchmark Assessments- iReady/Other Standards Based Benchmarks 

·         Alternative Assessments  

·         Teacher Created Standards Based Assessments 

·         Criterion-referenced Assessments 

   

  

  

Formative Assessments 

• iReady Learning Path assessments 

• Teacher-created, standards-based 

assessments 

• Eureka Math series assessments (e.g. 

Exit Ticket) 

  

UDL Lesson Plans and Pacing Guide 

Lesson 

Before the start of a new math learning 

activity or unit, brainstorm different ways 

that you can represent information to make 

math learning goals comprehensible to 

learners with a wide range of learning needs. 

Timeframe 

Module 2 Lesson 1-10 10 days 

 

Unit Assessment  1 day 

Teacher Notes:  

Teachers may use the iReady toolbox for teaching resources.   

 

Alternative Assessment:  iReady 
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Core Instructional and Supplemental Materials (leveled as appropriate): 

• New Jersey Student Learning Standards - Math  

• Great Minds, Eureka Math series 

• iReady Learning Path (leveled) 

• UDL Framework (https://udlguidelines.cast.org/) 

• iReady Toolbox 

 

 

  

  

  

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

  

  

  

https://www.state.nj.us/education/cccs/2016/math/k.pdf
https://udlguidelines.cast.org/
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  Module 3 Overview 

Content Area:                         Math                      

Unit Title:                             Module 3 - Comparison of Length, Weight, Capacity, and                                                               

Numbers to 10          

Target Course/Grade Level:  Kindergarten 

Unit Summary:  

Having observed, analyzed, and classified objects by shape into predetermined categories in Module 2, 

students now compare and analyze length, weight, capacity, and finally, numbers in Module 3. Students 

use language such as longer than, shorter than, as long as; heavier than, lighter than, as heavy as; and 

more than, less than, the same as. “8 is more than 5.” “5 is less than 8.” “5 is the same as 5.” “2 and 3 is 

also the same as 5.” 

Unit Rationale:  

• In Topic A and B, students on comparisons of length using terminology such as “longer than”, 

“shorter than” and “as long as”  

• Topic C focuses on comparison of weight, and Topic D on comparison of volume. Each of these 

topics opens with an identification of the attribute being compared within the natural context of the 

lesson  

• Topic E begins with an analysis using the question, “Are there enough?” This leads naturally from 

exploring when and if there is enough space to seeing whether there are enough chairs for a small set of 

students?” 

• Topic E bridges into Topics F and G, which present a sequence building toward the comparison of 

numerals. Topic F begins with counting and matching sets to compare.  

Student Learning Objectives 

Students will: 

- include groups with up to 10 objects 

- know number names and the count sequence 

- Match, rearrange, and count sets of objects  

- Measure a variety of things they find in the classroom with non-standard measurement tools 

such as string 

Related Content 

ELA: 
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NJSLSA.R4. Interpret words and phrases as they are used in a text, including determining 

technical, connotative, and figurative meanings, and analyze how specific word choices shape 

meaning or tone. 

 

SL.K.3. Ask and answer questions in order to seek help, get information, or clarify something 

that is not understood. 

 

SL.K.6. Speak audibly and express thoughts, feelings, and ideas clearly. 

 

Career Readiness, Life Literacies, & Key Skills: 

9.4.2.CT.2: Identify possible approaches and resources to execute a plan (e.g., 1.2.2.CR1b, 

8.2.2.ED.3). 

9.4.2.CT.3: Use a variety of types of thinking to solve problems (e.g., inductive, deductive). 

 

Computer Science  

8.1.2.CS.1: Select and operate computing devices that perform a variety of tasks accurately 

and quickly based on user needs and preferences. 

 

WIDA ELD Standards (ELLs): 

ELD-MA.K.Inform.Interpretive – Interpret mathematical informational texts (with prompting 

and support) by identifying concept or object, and/or describing quantities and attributes. 

ELD-MA.K.Inform.Expressive – Construct mathematical informational texts (with prompting 

and support) that define or classify concept or entity, describe a context or entity, and/or 

compare/contrast concepts or entities. 

Code #                               New Jersey Student Learning Standards 

K.CC.6 Identify whether the number of objects in one group is greater than, less than, 

or equal to the number of objects in another group, e.g., by using matching 

and counting strategies. (Include groups with up to 10 objects.) 

K.CC.7 Compare two numbers between 1 and 10 presented as written numerals. 

K.MD.1 Describe measurable attributes of objects, such as length or weight. Describe 

several measurable attributes of a single object. 
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K.MD..2 Directly compare two objects with a measurable attribute in common, to see 

which object has “more of”/“less of” the attribute, and describe the difference. 

For example, directly compare the heights of two children and describe one 

child as taller/shorter 

Unit Essential Questions 

How do we tell if an object is longer? 

How do we tell if an object is heavier? 

How do we compare numbers? 

Unit Enduring Understandings 

- When measuring you start at the 

beginning of the object and finish 

measuring the end of the object. 

- When comparing two lengths, one end 

of each length must match. The size of 

an object does not always tell you its 

weight 

- Sets of objects can be grouped and 

counted so that we can compare them 

in terms of greater than, less than, or 

equal to. Number names help us 

identify the amount of objects in a set 

or group. 

Unit Learning Targets 

Students will… 

- Identify and describe common measurable attributes 

- Describe several measurable attributes of a single object 

- Directly compare two objects with a common measurable attribute 

- Classify, count, and sort objects into categories 

- Work with concrete objects to compare groups 

- Use matching techniques to determine with group of objects has more or less than 

another. 

- Use language to describe comparisons (greater than, less than, equal to) 

Evidence of Learning 

Summative Assessment:  

·         Benchmark Assessments 

·         Alternative Assessments - iReady or Standards Based Benchmarks 

·         Teacher Created Standards Based Assessments 

·         Criterion-referenced Assessments 
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 Formative Assessments: 

• Observations 

• Eureka Math Exit Tickets 

• Questioning and Discussions 

• Teacher Selected Materials 

• iReady Learning Path 

 

UDL Lesson Plans and Pacing Guide 

Lesson 

Before the start of a new math learning 

activity or unit, brainstorm different ways 

that you can represent information to make 

math learning goals comprehensible to 

learners with a wide range of learning needs. 

Timeframe 

Module 3 Lessons 1-32 32 Days 

 

 

Unit Assessment 1-3 Days 

Core Instructional and Supplemental Materials (leveled as appropriate): 

• New Jersey Student Learning Standards - Math  

• Great Minds, Eureka Math series 

• iReady Learning Path (leveled) 

• UDL Framework (https://udlguidelines.cast.org/) 

• iReady Toolbox 

 

  

  

 

 

 

 

 

 

 

 

https://www.state.nj.us/education/cccs/2016/math/k.pdf
https://udlguidelines.cast.org/
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 Module 4 Overview 

Content Area:                          Math                        

Unit Title:                         Module 4 - Number Pairs, Addition, and Subtraction to 10                

  

Target Course/Grade Level: Kindergarten 

 

Unit Summary:  

Students begin to harness their practiced counting abilities, knowledge of value of numbers, 

and work with embedded numbers to reason about and solve addition and subtraction 

expressions and equations. 

Unit Rationale:  

Students need to have the ability to add or subtract representing the situation or numerical 

problem with groups of objects, a drawing, or fingers.  

Student Learning Objectives 

Students will: 

●  Understand addition as putting together and adding to  

● Understand subtraction as taking apart an taking from 

● Represent addition and subtraction with objects, fingers, mental images, sounds, acting 

out situations, verbal explanations, expressions, or equations 

● Solve addition and subtraction word problems 

● Decompose numbers into pairs in more than one way 

 

 

 

Related Content 

ELA: 

https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=&cad=rja&uact=8&ved=2ahUKEwjF-c_d5Jz7AhURK1kFHXnhCREQFnoECAkQAQ&url=https%3A%2F%2Fcdn2.hubspot.net%2Fhubfs%2F3454910%2FFlorida%2520adoption%2520materials%2FEurekaMath_GKM4_UTE_FL.pdf&usg=AOvVaw1ca9EsalUn4LZT0mwF2nIp
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NJSLSA.R4. Interpret words and phrases as they are used in a text, including determining 

technical, connotative, and figurative meanings, and analyze how specific word choices shape 

meaning or tone. 

 

SL.K.3. Ask and answer questions in order to seek help, get information, or clarify something 

that is not understood. 

 

SL.K.6. Speak audibly and express thoughts, feelings, and ideas clearly. 

 

Career Readiness, Life Literacies, & Key Skills: 

9.4.2.CT.2: Identify possible approaches and resources to execute a plan (e.g., 1.2.2.CR1b, 

8.2.2.ED.3). 

9.4.2.CT.3: Use a variety of types of thinking to solve problems (e.g., inductive, deductive). 

9.4.2.DC.3: Explain how to be safe online and follow safe practices when using the internet 

(e.g., 8.1.2.NI.3, 8.1.2.NI.4). (Applies when using iReady or another online program.) 

 

Computer Science  

8.1.2.CS.1: Select and operate computing devices that perform a variety of tasks accurately 

and quickly based on user needs and preferences. 

 

WIDA ELD Standards (ELLs): 

ELD-MA.K.Inform.Interpretive – Interpret mathematical informational texts (with prompting 

and support) by identifying concept or object, and/or describing quantities and attributes. 

ELD-MA.K.Inform.Expressive – Construct mathematical informational texts (with prompting 

and support) that define or classify concept or entity, describe a context or entity, and/or 

compare/contrast concepts or entities. 

 

Code #                               New Jersey Student Learning Standards 

K.OA.1 Represent addition and subtraction with objects, fingers, mental 

images,sounds, acting out situations, verbal explanations, expressions, 

or equations 

K.OA.2 

  

Solve addition and subtraction word problems, and add and subtract within 10 

e.g. by using objects or drawings to represent the problem 
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K.OA.3 Decompose numbers that equal to 10 into pairs in more than one way, e.g. by 

using objects or drawings, and record each decomposition by a drawing or 

equation (e.g. 5=2+3 and 5=4+1) 

 

K.OA.4 For any number from 1 to 9, find the number that makes 10 when added to 

the given number, e.g. by using objects or drawings, and record each 

decomposition by a drawing or equation 

K.OA.5 Fluently add and subtract within 5 

Unit Essential Questions 

What happens when we combine groups and 

what happens when we take groups apart? 

Unit Enduring Understandings 

Adding is putting groups together and making 

more.; subtracting is taking groups apart and 

making less 

Unit Learning Targets 

Students will… 

● Solve addition and subtraction situations within 5 

● Experiment with various compositions and decompositions of numbers 

● Through numerous concrete experiences students model the various subparts of 5 and 

find the missing part of 5 

● Use various materials to solve tasks that involve decomposing and composing 5 

Evidence of Learning 

Summative Assessment: 1 

·         Benchmark Assessments 

·         Teacher Selected Materials 

·         Criterion- referenced Assessments 

-  iReady benchmark assessments 

 

Formative Assessments 

• Observation 

• Questioning & Discussion 

• Teacher-selected or created standards-based assessments 

• Eureka Math assessments (e.g. Exit Ticket) 

                                                
1 Students with disabilities may require Braille, large print, audio, or special digital files. 
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Alternative Assessment 

Follow UDL principles to provide alternative assessment for students. Or, have students 

choose tools strategically to model and represent a stick of 10 cubes broken into two parts. 

   

UDL Lesson Plans & Pacing Guide  

Lesson 

Before the start of a new math learning 

activity or unit, brainstorm different ways 

that you can represent information to make 

math learning goals comprehensible to 

learners with a wide range of learning needs. 

Timeframe 

Module 4 Lessons 1-36                                  36 days 

  

 

Unit Assessment 1-3 days 

Teacher Notes:  

Teachers may use the iReady toolbox for teaching resources.   

 

 

Core Instructional and Supplemental Materials (leveled as appropriate): 

• New Jersey Student Learning Standards - Math  

• Great Minds, Eureka Math series 

• iReady Learning Path (leveled) 

• UDL Framework (https://udlguidelines.cast.org/) 

• iReady Toolbox 

 

 

 

 

 

https://www.state.nj.us/education/cccs/2016/math/k.pdf
https://udlguidelines.cast.org/
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Module 5 Overview 

Content Area:                       Math                      

Unit Title:                              Module 5 - Analyzing, Comparing, and Composing Shapes 

Target Course/Grade Level:  Kindergarten 

Unit Summary:  

In this final kindergarten module, students extend and build upon their learning about two- and 

three-dimensional shapes from Module 2. Students use their knowledge about common 

features of flats and solids to create, construct, and compose shapes by building and drawing. 

Throughout, they use ordinal numbers to describe the systematic construction of their flats  

Unit Rationale:  

Students need numerous experiences describing shapes and their location and position.  They 

need to develop their understanding of attributes by creating objects using concrete materials. 

Student Learning Objectives 

Students will: 

·         Identify and describe shapes (squares, circles, triangles, rectangles, hexagons, cubes, 

cones, cylinders, and spheres) 

·         Describe objects in the environment using names of shapes 

·         Describe the relative positions of objects by using terms such as above, below, beside, in 

front of, behind, and next to. 

·         Correctly name shapes regardless of their orientations or overall size. 

·         Analyze, compare, create and compose shapes. 

·         Model shapes in the world by building shapes from components. 

 

Related Content 

ELA: 

NJSLSA.R4. Interpret words and phrases as they are used in a text, including determining 

technical, connotative, and figurative meanings, and analyze how specific word choices shape 

meaning or tone. 



20 
 

 

SL.K.3. Ask and answer questions in order to seek help, get information, or clarify something 

that is not understood. 

 

SL.K.6. Speak audibly and express thoughts, feelings, and ideas clearly. 

 

Career Readiness, Life Literacies, & Key Skills: 

9.4.2.CT.2: Identify possible approaches and resources to execute a plan (e.g., 1.2.2.CR1b, 

8.2.2.ED.3). 

9.4.2.CT.3: Use a variety of types of thinking to solve problems (e.g., inductive, deductive). 

9.4.2.DC.3: Explain how to be safe online and follow safe practices when using the internet 

(e.g., 8.1.2.NI.3, 8.1.2.NI.4). (Applies when using iReady or another online program.) 

 

Computer Science & Design Thinking 

8.1.2.CS.1: Select and operate computing devices that perform a variety of tasks accurately 

and quickly based on user needs and preferences. 

8.2.2.ED.3: Select and use appropriate tools and materials to build a product using the design 

process. 

WIDA ELD Standards (ELLs): 

ELD-MA.K.Inform.Interpretive – Interpret mathematical informational texts (with prompting 

and support) by identifying concept or object, and/or describing quantities and attributes. 

ELD-MA.K.Inform.Expressive – Construct mathematical informational texts (with prompting 

and support) that define or classify concept or entity, describe a context or entity, and/or 

compare/contrast concepts or entities. 

Code #                               New Jersey Student Learning Standards 

K.G.A.1 

  

Describe objects in the environment using names of shapes, and describe the 

relative positions of these objects using terms such as above, below, beside, in 

front of, behind, and next to. 

K.G.A.2 Correctly name shapes regardless of their orientations or overall size 

K.G.B.5 Model shapes in the world by building shapes from components (e.g., sticks 

and clay balls) and drawing shapes. 
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Unit Essential Questions 

·         How can shapes be described? 

·         How can shapes be created using 

concrete materials? 

Unit Enduring Understandings 

·         All objects have a shape with a specific 

name. 

·         Objects can be described by attributes. 

·         Objects can be created by using various 

concrete materials. 

Unit Learning Targets 

Students will… 

·         Identify shapes by their formal name. 

·         Use prepositions to describe location of objects. 

·         Compose shapes from components. 

Evidence of Learning 

Summative Assessments: 2 

·         Benchmark Assessments 

·         Teacher Selected Materials 

·         Criterion- referenced Assessments 

-  iReady benchmark assessments 

 

Formative Assessments 

• Observation 

• Questioning & Discussion 

• Teacher-selected or created standards-based assessments 

• Eureka Math assessments (e.g. Exit Ticket) 

   

UDL Lesson Plans and Pacing Guide 

Lesson 

Before the start of a new math learning 

activity or unit, brainstorm different ways 

that you can represent information to make 

Timeframe 

                                                
2 Students with disabilities may require Braille, large print, audio, or special digital files. 
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math learning goals comprehensible to 

learners with a wide range of learning needs. 

Module 6 Lessons 1-8 10 days 

  

Unit Assessment 1-3 days 

Teacher Notes:  

Teachers may use the iReady toolbox for teaching resources.   

Adjust pacing as necessary. 

Provide manipulatives and reinforcement as needed. 

Suggested materials to create shapes:  pattern blocks, Legos, Play-Doh or modeling clay, geo-

boards, etc. 

 

Core Instructional and Supplemental Materials (leveled as appropriate): 

• New Jersey Student Learning Standards - Math  

• Great Minds, Eureka Math series 

• iReady Learning Path (leveled) 

• UDL Framework (https://udlguidelines.cast.org/) 

• iReady Toolbox 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.state.nj.us/education/cccs/2016/math/k.pdf
https://udlguidelines.cast.org/
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Module 6 Overview 

Content Area:                       Math                       

Unit Title:                             Module 5 - Numbers 10-20 and Counting to 100 

Target Course/Grade Level:  Kindergarten 

Unit Summary:  

The focus of this unity is to finalize the counting sequence to 100 and introduce the pattern of 

counting by tens.  Students will be introduced to counting on from any given number to 100. In 

addition, students will focus on building foundational understanding of the base-ten system by 

developing an understanding of the teen numbers as being composed of ten ones and some 

more ones. 

Unit Rationale:  

The number sequence is constant and can be started at any given point.  There are patterns 

within the number sequence that students can use to help them count. The number range in this 

standard emphasizes the understanding of ten ones rather than an understanding of tens 

“place.” This work is an opportunity for students to start counting on.   

Student Learning Objectives 

Students will: 

·         Count to 100 by ones 

·         Count to 100 by 10’s 

·         Count forward from any given number 

- Work with numbers 11-19 to gain foundations for place value 

- Compose and decompose numbers from 11-19 into ten ones and some further ones - 

use objects or drawings 

- Record each composition or decomposition by drawing or an equation. 

- Understand that these numbers are composed of ten ones and one, two, three, four, five, 

six, seven, eight, or nine ones. 

Related Content 

 

ELA: 

SL.K.3. Ask and answer questions in order to seek help, get information, or clarify something 

that is not understood. 
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SL.K.6. Speak audibly and express thoughts, feelings, and ideas clearly. 

 

Career Readiness, Life Literacies, & Key Skills: 

9.4.2.CT.2: Identify possible approaches and resources to execute a plan (e.g., 1.2.2.CR1b, 

8.2.2.ED.3). 

9.4.2.CT.3: Use a variety of types of thinking to solve problems (e.g., inductive, deductive). 

9.4.2.DC.3: Explain how to be safe online and follow safe practices when using the internet 

(e.g., 8.1.2.NI.3, 8.1.2.NI.4). (Applies when using iReady or another online program.) 

 

Computer Science & Design Thinking 

8.1.2.CS.1: Select and operate computing devices that perform a variety of tasks accurately 

and quickly based on user needs and preferences. 

8.2.2.ED.3: Select and use appropriate tools and materials to build a product using the design 

process. 

WIDA ELD Standards (ELLs): 

ELD-MA.K.Inform.Interpretive – Interpret mathematical informational texts (with prompting 

and support) by identifying concept or object, and/or describing quantities and attributes. 

ELD-MA.K.Inform.Expressive – Construct mathematical informational texts (with prompting 

and support) that define or classify concept or entity, describe a context or entity, and/or 

compare/contrast concepts or entities. 

 

Code #                               New Jersey Student Learning Standards 

K.CC.A.2 Count forward beginning from a given number within the known sequence 

(instead of having to begin at 1). 

K.NBT.A.1 Compose and decompose numbers from 11 to 19 into ten ones and some 

further ones, e.g., by using objects or drawings, and record each composition 

or decomposition by drawing or equation (such as 18 = 10 + 8); understand 

that these numbers are composed of ten ones and one, two, three, four, five, 

six, seven, eight, or nine ones. 
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Unit Essential Questions 

·         How can you count to 100? 

·         What patterns are there in a hundredths 

chart? 

- Why do we break numbers apart into 

tens and ones? 

 

Unit Enduring Understandings 

·         Numbers are counted and represented 

in a specific sequence on a hundred chart.  

Counting is cumulative. 

·         Groups of 10 can be counted to 100.  

Groups of 10 to 100 have a pattern when 

reading and writing them. 

- We can break numbers apart by 

groups of tens and ones to help us 

understand larger numbers. Knowing 

the value of numbers in each place 

will help us add and subtract.  

Unit Learning Targets 

Students will ... 

·         Count to 100 by ones 

·         Count to 100 by 10’s 

·         Count forward from any given number 

- Represent numbers 11-19 pictorially, or by written equation that model sets of ten and 

the remaining “ones.” 

Evidence of Learning 

Summative Assessments: 3 

·         Benchmark Assessments 

·         Teacher-Selected or teacher-created standards-based materials 

·         Criterion- referenced Assessments 

-  iReady benchmark assessments 

 

Formative Assessments 

• Observation 

• Questioning & Discussion 

• Teacher-selected or created standards-based assessments 

• Eureka Math assessments (e.g. Exit Ticket) 

   

UDL Lesson Plans and Pacing Guide 

                                                
3 Students with disabilities may require Braille, large print, audio, or special digital files. 
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Lesson 

Before the start of a new math learning 

activity or unit, brainstorm different ways 

that you can represent information to make 

math learning goals comprehensible to 

learners with a wide range of learning needs. 

Timeframe 

Module 5 Lessons 1-24 24 days 

Unit Assessment 1-3 days 

 

Teacher Notes:  

Teachers may use the iReady toolbox for teaching resources.   

Adjust pacing as necessary. 

Provide manipulatives and reinforcement as needed. 

Suggested materials to create shapes:  pattern blocks, Legos, Play-Doh or modeling clay, geo-

boards, etc. 

 

Core Instructional and Supplemental Materials (leveled as appropriate): 

• New Jersey Student Learning Standards - Math  

• Great Minds, Eureka Math series 

• iReady Learning Path (leveled) 

• UDL Framework (https://udlguidelines.cast.org/) 

• iReady Toolbox 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.state.nj.us/education/cccs/2016/math/k.pdf
https://udlguidelines.cast.org/
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Suggestions for Lesson Plan Differentiation using the UDL Framework 

 

Considerations for IEP/504 students: 

 

Classroom Instruction: 

• All instruction for classified students will be guided by the students’ Individualized 

Education Plan (IEP). 

• Regular education teachers will be responsible for differentiating instruction for classified 

students based on the instructional modifications listed in the IEP. 

• In the case of General Education - Supported Instruction (GE-SI) Classes, the special 

education teacher will be responsible for support in modifying the curriculum for the 

students, informing the class room teacher of the modifications, and directing 

instructional aide(s) to provide support accordingly. 

• Grading will be done collaboratively by the regular and special education teachers.  

 

Modifications: 

• Modifications include but are not limited to: 

Extra time for assignments, modified classwork/homework assignments based on 

disability, preferential seating, study guides, copies of class notes, assistive technology 

and rewording/repeating or clarifying directions.   

 

In-class Assessments: 

• All assessments are to be in line with students’ IEPs.  In-class support teachers should 

modify tests for classified students.  Tests may be given in the regular education 

classroom or completed with the inclusion teacher in another location with additional 

time. Students may be tested separately according to the IEP. 

• Assessment grades may be modified based on a student’s disability and in accordance 

with their IEP.   

 

Considerations for English Language Learners (ELLs): 

 

Classroom Instruction: 

• Instruction for ESL students will be guided by their WIDA English Language Proficiency 

level.  Teachers should receive this level from the ESL teacher assigned to the building. 

• General education teachers will be responsible for differentiating instruction for ELLs 

with the assistance of the ESL teacher that promotes language, literacy and content 

learning. 

• Sheltered Instruction Observation Protocol (SIOP)  

http://siop.pearson.com/about-siop/  

The following 8 components provide all teachers with lesson planning and instructional 

strategies that support language and learning goals for all students.  This approach to 

teaching aligns with preparing students with college and career ready skills. 

The SIOP Model components:  

1. Lesson Preparation  

http://siop.pearson.com/about-siop/
http://www.youtube.com/v/o5xK5gP_Tbw?version=3&hl=en_US
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2. Building Background  

3. Comprehensible Input   

4. Strategies   

5. Interaction   

6. Practice and Application  

7. Lesson Delivery  

8. Review and Assessment 

• In the case of Content-Based ESL (CBE), the ESL teacher and the general education 

teacher will be responsible for identifying language objectives and additional 

instructional strategies that improve proficiency in English and academic success of 

ELLs.  Instructional strategies and the necessary scaffolds to promote student learning 

will be shared with the general education teacher for daily lessons that are aligned to 

District Curricula, NJSLS, and WIDA Standards.  The general Education teacher and 

ESL teacher will be co-teachers for a pre-determined amount of classroom instruction. 

• Grading will be done collaboratively by the regular and ESL teachers.  

 

Modifications:  The following are possible modifications but are not limited to this list –  

• Direct instruction, small group or pullout, about the contrasting letter sound 

correspondences, syllabication patterns and morphology in English supported with 

connections to their native language, native language text and/or resources, graphic 

organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, working 

with a partner, timeline and phrase wall and adapted text (in English) or specific sections 

of the original text, highlighted/bold-faced words within text. 

• Draw pictures instead of writing/speaking.  

• Match drawings with new vocabulary that might correspond. 

• Work in small group or pairs with their English Only (EOs) peers for authentic content 

language talk and grade level modeling. 

• Write simple sentences instead of complex sentences that demonstrates an understanding 

of academic language particular to specific content.  

• Match simple sentences with new vocabulary that might apply to edit sentences. 

• Have students provide examples/explanations of main idea in simple sentences.  Revisions 

show an attempt to improve Language Control by embedding academic content 

vocabulary and Linguistic Complexity by expanding and varying sentence structures and 

using correct punctuation. 

• Draw pictures instead of writing/speaking about seasonal changes.  Match drawings with 

new vocabulary (adjective word wall, content word walls) that might correspond. 

• Provide multiple opportunities for authentic speech acts to practice language skills and 

develop English fluency. 

• Total Physical Response (TPR) to model critical thinking skills like analyze and 

synthesize. 

• Study Guides 

• Technology Supports 

 

In-Class Assessments: 

http://www.youtube.com/v/mTnHonxao70?version=3&hl=en_US
http://www.youtube.com/v/rhYI3w5I0EA?version=3&hl=en_US
http://www.youtube.com/v/GjOrFN6PEDg?version=3&hl=en_US
http://www.youtube.com/v/hUrQr4GBg0g?version=3&hl=en_US
http://www.youtube.com/v/GGFTlmJmdmw?version=3&hl=en_US
http://www.youtube.com/v/sXkCZcPGxwE?version=3&hl=en_US
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• All formative and summative assessments will include modifications that support 

student’s English Proficiency level. ESL teachers will collaborate with regular education 

teachers to provide appropriate differentiation for assessing ELLs. 

 

Considerations for At Risk Students: 

 

• At Risk students are identified by the I&RS committee in each school.  The committee 

works to understand the reasons behind the student’s low performance level in school and 

to create and implement a plan that is carried out by a variety of staff members in the 

building. 

• Teachers with At Risk students are notified by the I&RS committee and provided with a 

copy of the plan and a timeframe for assessing the growth of the student.  There are 

academic as well as behavioral goals that are listed for the students with recommended 

strategies unique to each individual. 

• Classroom teachers are to follow the plan using instructional strategies that will help the 

student improve his/her performance while applying appropriate behavioral strategies 

consistent with the needs of the student. 

• Teachers will report student progress to the I&RS committee within the specified 

timeframe for the plan. 

 

Classroom instruction: 

• Teachers will use differentiated instruction for At Risk students as they do for all students 

in their class.  The strategies would be guided by the I&RS plan and be consistent with 

the student’s ability and learning modality.  

 

Modifications:  

• Clarify all assignments and place specific timeframes for completion.  Provide student 

with opportunity for one on one time for clarification. 

• Set clear expectations for all assignments, in and outside of class.  Keep expectations 

within the framework of the I&RS plan. 

• Use positive reinforcement for all successes.  Hold student to defined consequences for 

not completing work. 

• Provide time outside the normal class time for completion of work.  Not completing 

assignments is unacceptable, all assignments will be completed. 

 

In Class Assessments: 

• At Risk students should receive any modifications listed in their I&RS plan.  

• If necessary, students should be provided with extended time to complete assessments. 

 

Considerations for Gifted Students: 

• Teachers will use differentiated instruction for Gifted Students as they do for all students 

in their class. 

• Assignments and assessments can be planned and implemented with input from the 

student. 
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• Gifted students will be provided with the opportunity to demonstrate their knowledge 

through a variety of platforms. 

• Teachers will have the latitude to provide assignments with the individual student’s 

ability in mind.  

• See National Gifted Standards: 

https://www.nagc.org/sites/default/files/standards/Intro%202019%20Programming%20S

tandards%281%29.pdf 

 
 

 

 

 

 

 

 

 

 

https://www.nagc.org/sites/default/files/standards/Intro%202019%20Programming%20Standards%281%29.pdf
https://www.nagc.org/sites/default/files/standards/Intro%202019%20Programming%20Standards%281%29.pdf

